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Abstract
This study attempted to identify causes of teacher
attrition by using a survey distributed to 74
certificated teachers at Loretto Elementary School in
Jacksonville, Florida.

Seven possible causes of

teacher attrition, identified in the review of the
related literature, were worded in statement form for
use in the survey.

Each possible cause was stated from

three different perspectives: as it applied to the
individual respondent, to teachers as a whole, and to
the general public.

The teachers were then asked to

indicate agreement or disagreement on a four-point
Likert scale.

Conclusions suggested that inadequate

salary and physical harm were the two causes viewed by
the respondents as most likely to drive both the
respondents and most other teachers from teaching.

The

two causes least likely to foster teacher attrition
were the requirement of non-teaching duties and a lack
of adequate instructional supplies.

Results also

seemed to indicate a distinction between the way the
respondents viewed the seven possible causes with
respect to themselves and most other teachers.

Results

of the survey, supporting tables, and a copy of the
survey are included.
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CHAPTER 1
A major problem in education today is the
increasing rate of teacher attrition.

Large numbers of

able and experienced teachers are leaving the field of
education for other professions.

Many times this

occurs just as a teacher accumulates sufficient
experience in the classroom to become a truly
successful educator.

As with many professions,

increased experience generally equates with increased
expertise.

Clearly, the loss of these experienced and

successful teachers is bound to have a profound effect
on the field of education.
Ultimately, the problem of teacher attrition
becomes critical in light of forecasted teacher
shortages in the 1990s.

with fewer college entrants

choosing education as their field of endeavor,
increased emphasis falls upon the need to retain those
teachers already in the field.

As teacher attrition

rates climb, the drain on an already diminished
teaching force becomes a situation which cannot and
should not be ignored.

If the teaching profession is

to survive, means must be devised for keeping active
teachers in the field.

This can only be accomplished
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by identifying the causes of teacher attrition.
The question then, is what is causing the
increased loss of valuable, experienced teachers?

What

is it about their role, their responsibilities, their
environment, etcetera that is driving them from their
chosen profession?

Several years ago, the idea of

'once a teacher, always a teacher' was widely accepted.
Today, that concept may be the exception rather than
the rule.
However, the question of what is causing increased
teacher attrition is not new.

Much work has been done

over the years concerning the exodus of teachers from
the field of education.

What is perhaps new is the

alarming rate at which this phenomenon is now
occurring.

Also, with the increasing professionalism

of teaching and teacher preparation, the field laments
these departures more than in the past.

The increased

rate alone seems reason enough for further
investigation into this problem, and yet there are
other equally compelling reasons for attempting to
identify the causes of teacher attrition.
Society is changing at a dizzying pace.

Along

with these changes come differing professional roles,
responsibilities and expectations for teachers.

Given
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this fact, it seems highly likely that today's teachers
may be leaving the profession for reasons different
from those cited in earlier studies.

Also worthy of

note are possible regional variations.

It is entirely

possible that teachers in New York city are choosing to
leave education for reasons quite different from
teachers in Jacksonville, Florida.

Even within a

single community there can be vast differences between
schools.

One might expect to find in such widely

divergent schools both differing rates of attrition and
differing reasons for those rates.

Clearly, further

study concerning the teacher attrition rate and its
causes is called for.
In seeking to correct this potentially disabling
problem of education, specific causes must be
identified.

Battling this problem at the symptom level

will produce a significantly less efficient strategy
than might otherwise be obtained.

In order to truly

begin to reverse the trend in teacher attrition, causes
and concerns of teachers must first be identified and
then addressed.

The very future of education as a

profession may depend on the successful resolution of
this situation.

Therefore, the purpose of this project

is to identify possible causes of teacher attrition as
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perceived by practicing teachers at Loretto Elementary
School in Jacksonville, Florida.

Specifically, through

response to survey statements, practicing teachers can
offer their perceptions of causes for teacher attrition
in general, of how other teachers might view teacher
attrition, and of how they personally view the problem
of teacher attrition.
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CHAPTER 2

The topic of teacher attrition includes many
related sUbtopics.

This review of the related

literature considers the actual types of studies done
in the area of teacher attrition, along with the
factors addressed.

It will also consider the issue of

teacher shortage, possible reasons for teacher
attrition as well as teacher survival, and the degree
of severity of the problem.

The review will also

examine why teachers leave the field temporarily, the
quality of the teachers who remain in the field of
education, and lastly, proposed changes to retain
qualified teachers.

Attention to these many subtopics

is necessary to provide a clear picture of the problem
of teacher attrition as it exists today.
Types of Studies
Studies in the area of teacher attrition are
primarily of two types: estimation of teacher attrition
rates and longitudinal studies which follow cohorts of
teachers who begin teaching at the same time.

A newer

statistical approach called proportional hazards
modeling, which treats time as the dependent variable,
has also been used to study teacher attrition (Murnane,
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singer, & Willett, 1988).
Factors Addressed
Within these different types of studies, many
different factors have been observed for their
relations to career persistence.

Gender has been

identified as a key factor in teacher attrition, with
larger percentages of male than female teachers
choosing to leave their field (Biraimah, 1987;
Charters, 1970; Mark & Anderson, 1985; Murnane, 1987).
This may be due in part to the perceived ease with
which a male can secure a new job in the highly
competitive job market.
A second factor often considered in studies of
teacher career persistence is subject matter specialty.
A number of studies have concluded that attrition rates
vary with subject matter specialty (Murnane, 1987;
Murnane, Singer, & Willett, 1988).

Murnane (1987)

concluded that physics and chemistry teachers had the
highest rates of attrition; alternative career
opportunities and consistently high starting salaries
in business and industry are touted as explanations for
this trend.
Stage of career or years spent in career also seem
to have some bearing on the liklihood that a teacher
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will leave the field (Mark & Anderson, 1978; Murnane,
1987; Murnane, Singer, & Willett, 1988).

Much research

indicates that attrition is highest among beginning
teachers.

This trend is likely to be a result of

initial problems faced by the beginning teacher trying
to manage his or her own classroom.

Murnane, Singer,

and Willett (1988) found that "teachers who do remain
in teaching for 5 years are likely to stay for a great
many more" (pg. 23).
Much less frequently addressed are the effects of
socioeconomic status (SES) and ability on career
persistence (Biraimah, 1987; George & Schaer, 1986).
Biraimah (1987) looked at the characteristics of SES,
gender, and academic achievement for a group of
education majors to determine their effects on the
students' career expectations and resulting attrition
rates.

Biraimah concluded that students in the study

who expected to remain in the teaching field were no
less academically qualified than those expecting to
leave.

She also concluded that there was a

relationship between SES and career expectations for
females; however, little if any relationship existed
for men.

Females from low SES families were more

likely to remain in K-12 teaching.
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Much has been done concerning identifying specific
characteristics or factors of teachers at particular
risk for leaving the teaching field.

Results of these

studies tend to vary but do suggest that since
attrition rates are tied to teacher characteristics,
teacher career persistence may change with changes in
the nature of the teaching force as a whole (Murnane,
Singer, & Willett, 1988).
Teacher Shortage
Of particular importance to the study of teacher
attrition rates are related teacher shortages.

Media

claims of current teacher shortages or anticipated
teacher shortages are rampant, and yet research
findings seem to be mixed.

On the one hand there are

those researchers who claim we are currently
experiencing a teacher shortage, with the expectations
of worsening conditions (Alter, McCormick, & Joseph,
1984; Duttweiler, 1987; Whitebook, 1986).

These

researchers cite such factors as rising school
enrollment, the large number of teachers approaching
retirement age, the large number of teachers leaving
the profession, and the reduced number of college
freshmen professing an interest in teaching.

In 1984

Alter, McCormick and Joseph suggested that in just four
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years, that is, in 1988, the supply of teachers would
meet only 80 percent of the demand; while data are not
presently available to assess the accuracy of their
prediction, it would seem that such a crisis has not
yet occurred.
On the other hand are the researchers who claim
that the concern for teacher shortages has been
exaggerated (Mark & Anderson, 1985; Murnane, 1987).
The Mark and Anderson study (1985) of teacher survival
rates in st. Louis, Missouri, revealed that there were
far more teachers per pupil in 1983 than in 1969.
Further, they concluded that slow enrollment growth and
the ability of the existing system to absorb much of
the growth would result in comparatively little demand
for new teachers.
Murnane (1987) concludes that the problem of
exaggerated teacher shortages lies with the models used
to generate such predictions.

Specifically, he points

out that such models consider only newly minted college
graduates as part of the supply of potential teachers,
when in fact a large percentage of teachers newly hired
are experienced teachers returning to the classroom.
These returning teachers are not included in the
model's supply of potential teachers, and so
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predictions made using such models may be far from
accurate.

Clearly, a question remains in some

researcher's minds as to the true existence of a
teacher shortage.
Teachers Who Leave Temporarily
The issue of returning teachers, mentioned in the
previous paragraph, has proven to be a critical
consideration in studies attempting to accurately gauge
teacher attrition rates.

Murnane, Singer,and Willett

(1988) found that between one quarter to one third of
all teachers who left the classroom within 8 years of
beginning their career later returned to teaching.
They also found that young women had the shortest first
spells of teaching, but were also the group most likely
to return after a career interruption.
Murnane (1987) has proposed that the opportunity
to leave the classroom for some period of time and then
return without great loss of status is one of the real
attractions of the teaching profession for many women.
Viewed from this perspective, relatively high early
attrition rates may well be a reflection of the very
opportunity that led many talented women to become
teachers.

The point then is that large numbers of

teachers who leave teaching do so temporarily and as
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such should be factored in to any predictions of
teacher attrition.
possible Reasons for Teacher Attrition
But what of teachers who do not return?

Many

different causes have been cited for teacher attrition,
both those external to the individual and those which
may be more internal.
the more obvious.

The external causes tend to be

They include such things as: low

salaries, problematic security, violence against
teachers, oversized classes, culture shock, the growing
bureaucratization of urban education, and a feeling by
teachers that students, parents, school administrators
and the general public are unconcerned about teachers
and schools (Wright & Heppner, 1986).

For special

education teachers, two causes frequently mentioned
were excessive paperwork and excessive numbers of
meetings (Dangel, Bunch, & Coopman, 1987).
A more nebulous cause cited in the literature is
low teacher self-esteem fueled by actual or perceived
lack of respect (Shumate, 1987).

This perception is

reflected in teacher's responses to one particular item
in the 1984 Gallup Poll of Teachers' Attitudes Toward
the Public Schools, Part 2 (Gallup, 1985).

The

question asked teachers first to rate a number of
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professions for the amount each contributes to the
general good of society and then to rate those same
professions for the amount of prestige or status its
members have in the community.

Teachers rated public

school teaching above all other professions (59%) for
contributing to the general good of society.
Conversely, teachers rated public school teaching as
lowest of all other professions (1%) for prestige or
status in the community.

The gap for teachers between

the two aspects of this question was by far the largest
gap for any of the professions as perceived by
teachers.
Internal causes, or more appropriately internal
characteristics, of teachers who leave teaching have
also been investigated to a lesser degree.

Chapman and

Hutcheson (1982) found, using discriminant analysis of
alumni questionnaires, that individuals leaving
teaching were characterized as having greater analytic
skills such as those required to analyze, evaluate, and
interpret numerical data.

Further, they discovered

that those who leave teaching indicate salary, job
autonomy, and a chance to contribute to important
decisions to be most important for job satisfaction.
Possible Reasons for Teacher Survival
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Chapman and Hutcheson (1982) also ascertained a
number of internal causes or characteristics associated
with teachers who stay in teaching.

These individuals

tended to possess great organizational skills including
managing time, developing new approaches, and planning
and organizing activities.

They also were more

oriented toward interpersonal rewards, i.e., the
approval and recognition of supervisors, family and
friends.

A reoccurring theme mentioned by several

researchers in regard to teachers who continue to teach
was the importance of the concept of service (DeLong,
1987; McEnany, 1986).

McEnany (1986) cited seven

particular characteristics of teachers who stay with
their profession.

These include: perceptions of

support from others, active involvement in their
personal and professional lives, an internal locus of
control, reward in seeing students succeed, valuing
understanding (i.e., empathy, lofty goals) beyond
content knowledge, a capacity to deal with sameness,
and respect for individuals who served as their models.
In view of such information it is clear that teachers
stay and leave for very different reasons.
Quality of Teachers Who Survive
The quality of the teachers who stay in education
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is also an extremely important consideration, and
research findings to date have been mixed.

The

Wisconsin Association of School Personnel
Administrators conducted a study to determine, among
other things, what was the quality of teachers who left
the profession according to district administrators'
appraisals (Wilkins & Korschgen, 1985).

Their results

indicated that district administrators rated the
teachers leaving as: 24.57% below average, 36.65%
average, and 38.78% above average.

These data do tend

to support concerns about able teachers leaving
teaching; however, they do not provide any real
information concerning the teachers who stay.
Another study conducted by Biraimah in 1987
revealed that education majors expecting to stay in
K-12 teaching had slightly lower self-reported GPA's
than those expecting to leave K-12 teaching.

However,

the difference between the GPA's of these two groups
was not statistically significant.

Further, more

students expecting to leave K-12 teaching aspired
toward doctorate degrees than those expecting to remain
in K-12 teaching.

A large number of education majors

expecting to stay in teaching did however plan to
obtain a master's degree.

Biraimah (1987) concluded
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"those students involved in the study who expected to
remain classroom teachers did not appear to be any less
qualified (with regard to academic achievement and
educational goals) than those students who expected to
leave K-12 teaching" (p. 14).
Severity of Problem
One of the most basic issues to be addressed in
any study of teacher attrition is the severity of the
problem.

On the surface, the problem seems to be very

serious.

Media proclaim it a critical situation, but

again the researchers are divided.

Wilkins and

Korschgen (1985) are skeptical of reports of a mass
exodus of teachers from the classroom.

In their study

for the Wisconsin Association of School Personnel
Administrators, they report rates of 1.02% (1982-83)
and 1.17% (1983-84) for teachers leaving the field of
education in Wisconsin.

Chapman and Hutcheson, in

their study of 1982, found very different results.
Their study included 690 subjects, of whom 383 were
elementary teachers and 207 were high school teachers.
Their results indicated that 27% of the elementary
teachers subsequently changed careers and 29% of the
high school teachers subsequently changed careers.
Other researchers have suggested that teacher turnover
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in inner-city schools may be as high as 50% (wright &
Heppner, 1986).

Clearly, there is much disagreement

among researchers concerning the degree of teacher
attrition.

These mixed results may be related to

geographic differences among studies.
Proposed Changes to Retain Qualified Teachers
Lastly, if one accepts the premise that teacher
attrition is a serious problem in this country and that
the field of education is suffering from the loss of
experienced teachers, then something must be done.
steps must be taken to retain these qualified teachers.
Numerous researchers, and even teachers themselves,
have suggested potential incentives to entice teachers
to stay in their classrooms.
Many researchers suggest, not surprisingly, that
the first and most important incentive for retaining
qualified teachers is increased salaries (Alexander,
1985; Duttweiler, 1987; Graham, 1985).

Other

suggestions include freeing teachers to spend more time
with their students through reduced class size,
providing clerical help, delegating non-teaching
activities to others, providing student assistants,
seeking help from parents, and providing monthly work
days (Graham, 1985).

Governor Lamar Alexander of
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Tennessee (1985) suggested a ten-point program for
retaining qualified teachers: 1) do something about the
titles of teachers; 2) make awards, commendations,
accolades and prizes to teachers equal to the awards
given to athletes and bands; 3) award great teachers
honorary degrees; 4) find more meaningful summer work
for teachers; 5) provide teachers a secretary; 6)
encourage teachers to exert educational leadership; 7)
make it easier for people to move in and out of the
teaching profession; 8) permit teachers to act as
community leaders; 9) encourage the teaching profession
to

develop more means of recognizing its own

distinguished members; and 10) recognize teachers as
opinion leaders.
Duttweiler (1987) points out the need for:
adequate supplies, a safe working environment, autonomy
in the classroom, career ladder programs, input in the
school system decision-making structure, and, most
importantly, improvements in the training, selection
and performance of administrators and in the procedures
by which they manage the school and judge the
performance of others.

Teachers themselves have

proposed such incentives as longer breaks, released
time to observe peers, additional planning time,
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various forms of recognition, and mini-grants for
conferences or workshops (Engelking, 1988).
The list of potential teacher incentives is
lengthy.

The suggestions range from simple to complex,

and from affordable to extremely expensive.

Each

school and each administrator must determine which of
the potential incentives are most appropriate and
feasible for their faculties.

Such careful choice of

an incentive program helps assure the incentives'
maximum effect.
Summary
This review of the related literature has
attempted to provide a clear and thorough
representation of the current research in the area of
teacher attrition.

Several related topics, such as the

types of studies of teacher attrition, the factors
addressed in them, teacher shortage possibilities, the
effect on the shortages by teachers who leave
temporarily, possible reasons for teacher attrition,
possible reasons for teacher survival, the quality of
teachers who survive, the degree of severity of the
problem, and proposed changes to retain qualified
teachers, were considered in order to provide as
complete a picture of the problem as possible.

A
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number of discrepancies regarding these topics were
uncovered in the course of reviewing the research.
Clearly then, further research in the area of teacher
attrition is called for in order to define the problem
more clearly and to identify its possible solutions.
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CHAPTER 3
This survey was conducted at Loretto Elementary
School in Jacksonville, Florida, during January of
1989.

Loretto Elementary serves a student body whose

majority come from middle or upper-middle class homes.
Student achievement on the Stanford Achievement Tests
(SAT) tends to be high in comparison with other
elementary schools in Jacksonville.

A student

enrollment of approximately 1,550 students makes
Loretto one of the largest public schools in
Jacksonville.
Loretto Elementary currently boasts a certificated
faculty of 74 teachers.
are female.
early 60s.

All but two of these teachers

Faculty ages range from the mid 20s to the
Approximately 60% of the faculty live in

the same geographic area in which the school is
located.
For the purposes of this project all 74 teachers
at Loretto Elementary were provided with a survey
device and asked to respond.

The survey asked the

teachers to respond on a four-point Likert scale to
various statements concerning seven possible causes for
attrition from the teaching profession.

The seven
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possible causes were those identified as most prevalent
in the review of the related literature.

They were:

inadequate salaries; physical attack; lack of respect
from administrators, parents, and students; requirement
of non-teaching duties; lack of adequate instructional
supplies; and excessive class sizes.

These statements

were worded to reflect various perspectives.

The items

representing the different perspectives regarding a
given cause were scrambled within the survey.
Rewording of the statements was done to encourage
careful reading of each item.

A portion of the

statements required the respondent to speculate on the
general public's perceptions of selected educational
topics; other statements related to the respondents'
own personal perceptions of those same selected
educational topics; and still other statements required
the respondent to speculate on the perceptions of
teachers as a whole concerning those same selected
educational topics.

The survey also asked teachers to

speculate as to whether or not they expected to be
teaching five years from now.

A copy of the survey can

be found in the Appendix.
Demographic information included on the survey
device consisted of: age, years in teaching, membership
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in a single or multiple income household, and nature of
original degree.

This study did not consider sex or

race because all but two in the population were female
and all but eight of the subjects were white.

Such

small numbers were not sufficient upon which to base
any significant predictions or conclusions.
The data obtained from these surveys were
evaluated using simple percentages to determine which
possible causes are most likely to force teachers to
leave the field of education as perceived by the
teachers at Loretto Elementary.

Particular attention

was also paid to the number of years already spent in
the education field and its relation to teacher's
speculation for their professional choices five years
in the future.

Years of teaching experience and its

relation to the teacher's perceptions regarding the
possible causes of teacher attrition were also
considered.
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CHAPTER 4
Seventy-four survey instruments were distributed
to the teachers of Loretto Elementary School in
Jacksonville, Florida.

Of this number, 48 were

returned for a return rate of 65%.

Those surveys

returned were analyzed both taken as a whole and
according to years of experience.

For the purposes of

this study, four experience categories were
established.

These categories were: 1-5 years of

teaching experience, 6-10 years of teaching experience,
11-15 years of teaching experience, and over 16 years
of teaching experience.

The spread of returned surveys

over the experience categories was as follows: 6
surveys in the 1-5 year category, 15 surveys in the
6-10 year category, 16 surveys in the 11-15 year
category, and 10 surveys in the over 16 years category.
One survey was returned in which the respondent
neglected to indicate years of teaching experience.
The survey statements were also analyzed in two
different ways.

statements were grouped both by the

three perspectives they represented (individual
respondent, teachers as a whole, and the general
public) as well as by the seven possible causes of
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teacher attrition as identified in the review of the
related literature (inadequate salaries; physical
attack; excessive paperwork; lack of respect from
administrators, parents and students; requirement of
non-teaching duties; lack of adequate instructional
supplies; and excessive class sizes).

Simple

percentages were used for all the above mentioned
analyses.

On a small number of the surveys, one or

more statements were not marked.

In those cases, those

particular statements could not be tabulated and so
were not included.

Percentages were therefore based on

the number of surveys which did mark the statement.
For purposes of discussion, the two categories
indicating agreement were first considered as one unit,
only if 30% or more of the respondents marked strongly
agree was that category so noted.
categories were similarly treated.

The disagreement
If 65% or more of

the respondents either agreed or disagreed with a
statement, this view was noted; otherwise, it was
assumed that the responses in each of the two
categories, agreement vs. disagreement, were not
sufficiently different.

However, lesser percentages

were occassionally noted when needed to make
comparisons among the groups analyzed.
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statement number one of the survey was the only
statement which did not require the respondent to
consider one of the seven possible causes of teacher
attrition.

statement number one asked the respondents

to speculate whether or not they would still be
teaching five years in the future.

Eighty-seven

percent of all those teachers surveyed indicated that
they expected to continue teaching for at least five
more years.

The experience category with the fewest

teachers expecting to continue teaching for at least
five years were those with 1-5 years of teaching
experience (79%).

The experience category with the

most teachers expecting to remain in teaching for five
more years were those with 11-15 years of teaching
experience (94%), followed by those with over 16 years
of teaching experience (90%), and those with 6-10 years
of teaching experience (84%).
Throughout the survey, there was only one instance
where over 50%, 58% to be exact, of those surveyed
agreed strongly

with a statement.

This was in

response to statement number 16 which said, "Most
teachers who leave the profession do so because of
inadequate salaries."

Ninety-six percent of all those

teachers surveyed believed that most teachers who leave
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the profession do so because of inadequate salaries.
Yet only 68% of those same teachers felt that they
themselves would leave teaching for this reason and
only 30% felt strongly concerning this cause.

When

asked to speculate on the general public's perception
of teachers' salaries, 68% of those surveyed believed
that the general public perceives teachers' salaries as
adequate.
Only 53% of all the teachers surveyed indicated
that they would leave teaching if physically attacked;
however, 66% of the teachers with 6-10 years of
teaching experience indicated that they would leave
teaching as the result of a physical attack.
Interestingly, 73% of the respondents felt that most
other teachers would leave teaching if physically
attacked.

Seventy percent of all those surveyed agreed

that the general public does not realize the potential
for physical attack against teachers.

Percentages on

this statement across experience categories were rather
widely spread.

Eighty-three percent of those teachers

with 1-5 years of teaching experience agreed that the
general public is unaware of the danger.

Eighty

percent of those teachers with 11-15 years of teaching
experience also agreed with that premise; however, only
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60% of those teachers with 6-10 years of teaching
experience and over 16 years of teaching experience
felt that the general public was unaware of the
potential for physical attack against teachers.
Few teachers felt that excessive paperwork would
actually drive them from teaching,

In fact, 57% of

those surveyed indicated that excessive paperwork would
not drive them from teaching, and as many as 69% of the
teachers with 11-15 years of teaching experience
indicated the same.

In contrast, 63% of those surveyed

agreed with the statement that excessive paperwork
would indeed drive most other teachers from teaching.
Fully 74% of the teachers with 6-10 years of teaching
experience believed many teachers leave the profession
due to excessive paperwork, and 67% of the teachers
with 1-5 years of teaching experience felt the same
way.

In the largest percentage recorded on the survey,

98% of those surveyed agreed (with 32% of those
individuals agreeing strongly) that the general public
does not perceive excessive paperwork as being a
problem confronted by teachers.
On the subject of respect, 61% of all those
surveyed indicated that lack of respect for teachers
would not lead them to leave the profession.

Eighty
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percent of the teachers with over 16 years of teaching
experience expressed the same sentiment, and 67% of the
teachers with 1-5 years of teaching experience also
concurred.

However, as with several other possible

causes, 79% of those surveyed felt that lack of respect
is a major cause of most other teachers leaving the
profession.

Indeed, thirty-six percent of the

respondents felt strongly concerning that fact.

That

finding represents the second largest percentage
recorded from the survey for the "strongly agree"
category, with the exception of statement number one.
In one of the few instances of either 100% agreement or
disagreement, 100% of the teachers with 1-5 years of
teaching experience indicated that they felt lack of
respect was a major cause of most teachers leaving the
profession, but only 60% of the teachers with over 16
years of teaching experience felt the same.

Sixty-two

percent of all those surveyed believed that the general
public has little respect for teachers.

Similarly, 80%

of teachers with 6-10 years of teaching experience
voiced the same concern.

However, 66% of the teachers

with only 1-5 years of teaching experience indicated
that they do not agree that the general public has
little respect for teachers.
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Assignment of non-teaching duties was judged by
most of the respondents as a cause unlikely to send
them looking for another profession.

seventy-five

percent of all those surveyed indicated that
non-teaching duties would not lead them to leave
teaching.

Eighty-seven percent of the teachers with

11-15 years of teaching experience and 90% of the
teachers with over 16 years of teaching experience
concurred that non-teaching duties were unlikely to
force them to leave teaching.

In contrast, 63% of the

total group surveyed, and 69% of the teachers with
11-15 years of teaching experience felt that the
requirement of non-teaching duties would drive many
teachers from their chosen profession.

When asked to

speculate on the general public's perception of the
requirement of non-teaching duties of teachers, 77%
indicated that they believed the general public
considers such requirements as appropriate.

Even more

of those teachers in the 11-15 year experience category
and over 16 years of experience category indicated they
believed the same, 88% and 90% respectively.
A chronic lack of instructional supplies also does
not appear to be a major cause of teacher attrition
according to the respondents to the survey.
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Sixty-eight percent of them indicated that they do not
expect to leave teaching as a result of a chronic lack
of instructional supplies.

Even larger percentages of

teachers with 1-5 years of teaching experience (100%)
and with over 16 years of teaching experience (80%)
indicated the same.

Similarly, 66% of all those

surveyed indicated that they do not believe that a lack
of instructional supplies would drive most teachers to
leave teaching either.

within the different experience

categories, 83% of the teachers with 1-5 years of
teaching experience, 81% of the teachers with 11-15
years of teaching experience, and 70% of the teachers
with over 16 years of teaching experience expressed
similar opinions.

with respect to the general public,

92% of all the respondents believed the general public
does not perceive that most classrooms have inadequate
instructional supplies; in fact,

32% of the respondents

agreed strongly that the general public perceives most
classrooms do in fact have adequate instructional
supplies.
When asked to consider excessive class sizes as a
possible cause for teacher attrition, only 45% of those
surveyed felt that excessive class sizes would lead
them to choose a new profession. Considerably more
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(67%) of the teachers with 1-5 years of teaching
experience felt the same.

Comparably, 56% of all those

surveyed felt that excessive class sizes would force
many teachers to leave the profession.

Again,

considerably more from the 6-10 year experience
category (67%) and the 11-15 year experience category
(63%) concurred that most teachers would leave the
teaching profession due to excessive class sizes.

The

teachers with over 16 years of teaching experience,
however, did not concur.

Sixty percent of that group

indicated that they felt excessive class sizes would
not drive many teachers from teaching.

And, as was the

case with many of the other possible causes considered
in the survey, 65% of the teachers surveyed indicated
that they believed the general public does not perceive
excessive class sizes as a problem.

Also, as often was

the case throughout the survey, the two experience
categories expressing the strongest opinions were the
teachers with 1-5 years of teaching experience and the
teachers with over 16 years of teaching experience.
One hundred percent and 80% respectively of the
respondents from those categories believed the general
public does not perceive excessive class sizes as a
problem.
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Interestingly enough, when analyzing the results
of the survey as a whole, there were only two instances
in which 0% of those surveyed chose a particular
response to a statement; there were nine instances when
looking at the results broken down by experience
categories.

The most revealing of the two instances

was that no one strongly disagreed with the statement
that most teachers leave the profession because of
inadequate salaries.

The other instance indicated that

no one disagreed with the statement regarding the
general public's lack of perception concerning
excessive paperwork as being a problem confronted by
teachers.
In analyzing each of the three perspectives
independently, it became apparent that the teachers
surveyed viewed the possible causes of teacher
attrition as they applied to themselves very
differently than they did when those same possible
causes are applied to most other teachers.

Of the

seven possible causes considered, inadequate salary was
most often identified, i.e. 68% of the time, as the
cause most likely to drive the respondents from
teaching; in fact, 30% agreed strongly that this
situation might occur.

The second cause of attrition
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most often identified when the respondents were
considering themselves was physical attack, with 53%
citing such a reason.
At the other end of the spectrum, assignment of
non-teaching duties was identified as least likely of
the seven possible causes to drive the teachers
surveyed from teaching, with 75% rejecting this
condition as a reason for leaving.

A lack of adequate

instructional supplies and the lack of respect were
also unlikely to lead the respondents to seek a new
profession.
When the respondents were asked to speculate about
the possible causes affecting most teachers, 96%
resoundingly identified inadequate salaries as the
cause most likely to force most teachers from the
profession.

As mentioned earlier, 58% of those

surveyed indicated strong agreement with the statement
that most teachers who leave teaching do so because of
inadequate salaries.

With the exception of statement

number one, this was the largest percentage reported as
"strongly agree" in the survey.

A second possible

cause frequently cited with regard to most teachers
leaving the profession was a lack of respect; 79% of
the teachers agreed with this statement.

Similarly,

34

73% identified physical attack as a reason for most
teachers leaving the profession.

Interestingly, when

considering themselves, the teachers surveyed ranked
physical attack as the second most likely cause to
drive them from teaching.
Sixty-six percent of those surveyed saw inadequate
instructional supplies as the least likely of the seven
possible causes to drive most teachers from the
profession.

The assignment of non-teaching duties was

viewed by 57% of the teachers as unlikely to cause
other teachers to leave the profession.
Finally, when the respondents considered the seven
possible causes for teacher attrition as the general
public might view them, 98% of those surveyed felt that
the general public does not perceive excessive
paperwork as being a problem confronted by teachers.
Ninety-two percent of those surveyed felt the general
public perceives most classrooms as having adequate
instructional supplies.

By and large, the respondents

seemed to indicate that they do not believe the general
public perceives most of the seven possible causes of
teacher attrition in the same way as they perceive
those causes.
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CHAPTER 5
The primary purpose of this study was to determine
the contributing factors or causes of teacher attrition
as perceived by the teachers of Loretto Elementary
School in Jacksonville, Florida.

The underlying

hypothesis was that the causes of teacher attrition
needed to be identified so that solutions could later
be devised.
Not surprisingly, inadequate salaries was by far
the cause most often identified as the reason for
teachers leaving the profession.

However, the teachers

surveyed were much more likely to agree with this as a
cause of attrition for other teachers than for
themselves.

That delineation between what would cause

other teachers to leave the profession and what would
cause the respondent to leave the profession occurred
again and again throughout the survey.

A great many of

the respondents seemed to feel that while most of the
seven possible causes of teacher attrition would drive
other teachers from the profession, few of the causes
would actually drive them from teaching.
Another recurring trend uncovered in the results
was the way in which those surveyed perceived the views
of the general public.

For all seven possible causes
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of teacher attrition, the teachers surveyed
resoundingly indicated that they do not believe that
the general public perceives those causes as problems
of education.

Clearly then, a discrepancy exists

between what teachers perceive as a problem in
education and what they believe the general public
perceives.
When the results of the survey were analyzed by
years of teaching experience, another interesting
situation came to light.

Of the four experience

categories analyzed, the 1-5 year category and the over
16 year category seemed to express the strongest
opinions as evidenced by 100% agreement or disagreement
with a statement.

There were five instances in which

the 1-5 year category agreed 100% with a survey
statement and three instances in which the over 16 year
category agreed 100% with a survey statement.

One

might speculate that the inflexibility of newly formed
opinions and of well seasoned opinions was responsible
for such findings.
The results of this study seemed to indicate that
of the seven possible causes of teacher attrition
considered, inadequate salary and physical harm were
the two causes most often identified as likely to cause
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teacher attrition by the respondents with regard to
both themselves and most other teachers.

The

requirement of non-teaching duties and a lack of
adequate instructional supplies were deemed least
likely to cause teachers to leave the profession by the
respondents with respect both to themselves and as they
viewed most other teachers.
The results obtained in this study, however, are
far from conclusive and care must be taken not to
overgeneralize.

The sample surveyed was from but one

school and was therefore not representative of all
teachers everywhere.

Several possibilities for gaining

additional valuable data through further research come
to mind.

For example, quite different results might be

obtained by surveying teachers from schools with
differing socioeconomic settings.

Yet another view of

the problem might be obtained by surveying teachers
from rural areas as opposed to urban areas.

More

conclusive evidence might be gained by conducting
longitudinal studies which would compare teachers'
intentions as indicated on a survey to their actual
behavior with respect to remaining in or leaving the
profession.
Nonetheless, the results were not particularly
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surprising and seemed to support the existing body of
knowledge concerning teacher attrition.

Further study

would identify more firmly the causes of teacher
attrition.

From such a research base, we might begin

the challenging process of devising solutions for the
alarming problem of teacher attrition.
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Appendix A
Survey of Possible Causes
of Teacher Attrition

YEARS OF TEACHING _ _

AGE

ORIGINAL DEGREE _ _ _ _ _ __

CIRCLE ONE:

Single Income Household

DIRECTIONS:

Please indicate your degree of agreement or disagreement

or

Multiple Income Household

with each statement below by circling a 4 for strongly agree, a 3 for
agree, a 2 for disagree, and a 1 for strongly disagree.

1.)

I plan on teaching for at least the

3

2

1

4

3

2

1

4

3

2

1

4

J

2

1

4

J

2

1

4

J

2

1

4

J

2

1

2

1

next five years.
2.)

The general public perceives the
salaries of teachers as adequate.

3.)

Most teachers would probably leave
the teaching profession if physically
attacked in their classrooms.

4.)

The excessive volume of paperwork
required of teachers may ultimately

5.)

force me to leave the profession.
The perceived lack of respect from
administration, parents and students
is a major cause of most teachers

6.)

leaving the profession.
The general public perceives the
non-teaching duties required of teachers
as appropriate.

7.)

A chronic lack of adequate instructional
supplies would lead me to leave the
teaching profession.

8.)

Many teachers leave the profession
due to excessive class sizes.

4
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Survey of Possible Causes
of Teacher Attrition (Cont.)

9.)

My salary is inadequate and may ultimately

4

3

2

1

4

3

2

1

4

3

2

1

4

3

2

1

4

3

2

1

4

3

2

1

4

3

2

1

4

3

2

1

4

3

2

1

4

3

2

1

4

3

2

1

4

3

2

1

4

3

2

1

4

3

2

1

lead me to leave the profession.
10.) The general public does not realize that
teachers could be physically attacked in
the classroom.

11.) Many teachers leave the teaching profession
because of excessive paperwork.
12.) The general public has little respect for
teachers.

13.) Many teachers leave teaching as a result
of being asked to assume non-teaching
duties.
14.) Inadequate supplies for the purpose of
instruction may ultimately lead most
teachers to leave the profession.

15.) The general public does not perceive
excessive class sizes as a problem.

16.) Most teachers who leave the profession
do so because of inadequate salaries.
17.) I could not remain in the teaching profession i f I were physically attacked in
the classroom.
18.) The general public does not perceive excessive paperwork as being a prOblem confronted
by teachers.
19.) The lack of respect I receive from administration, parents and students will drive
me from teaching.
20.) The non-teaching duties assigned to me
may result in my leaving teaching.
21.) The general public perceives most classrooms as having adequate instructional
supplies.
22.) Excessive class sizes may lead me to
choose a different profession.
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Table 1
Response Percentages for Survey Statements

Responses
Statements
1.)

3.)

3

2

1

9%

4%

28% 40% 28%

4%

29% 44% 25%

2%

17% 26% 50%

7%

36% 43% 17%

4%

29% 48% 19%

4%

I plan on teaching for at least the
next five years.

2.)

4

63% 24%

The general public perceives the
salaries of teachers as adequate.
Most teachers would probably leave
the teaching profession i f physically

4.)

attacked in their classrooms.
The excessive volume of paperwork
required of teachers may ultimately

5.)

force me to leave the profession.
The perceived lack of respect from
administration, parents and students
is a major cause of most teachers
leaVing the profession.

6.)

The general public perceives the
non-teaching duties required of teachers

7.)

as appropriate.
A chronic lack of adequate instructional
supplies would lead me to leave the
teaching profession •

8.)

Many teachers leave the profession
due to excessive class sizes.

9.)

6% 26% 49% 19%
11% 45% 42%

2%

30% 38% 23%

9%

My salary is inadequate and may.ultimately lead me to leave the profession.
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Table 1 (Continued)
Response Percentages for Survey Statements

Responses
Statements

4

3

2

1

23%

47%

28%

2%

13%

50%

31%

6%

19%

43%

34%

4%

2%

41%

55%

2%

4%

30%

55%

11%

11%

54%

25%

10%

58%

38%

4%

0%

23%

30%

43%

4%

32%

66%

0%

2%

4%

35%

44%

17%

10.) The general public does not realize that
teachers could by physically attacked. in
the classroom.
11.) Many teachers leave the teaching profession because of excessive paperwork.
12.) The general public has little respect
for teachers.
13.) Many teachers leave teaching as a
result of being asked to assume nonteaching duties.
14.) Inad.equate supplies for the purpose of
instruction may ultimately lead most
teachers to leave the profession.
15.) The general public does not perceive
excessive class sizes as a problem.
16.) Most teachers who leave the profession
do so because of inadequate salaries.
17.) I could not remain in the teaching profession i f I were physically attacked in
the classroom.
18.) The general public does not perceive excessive paperwork as being a problem
.confronted by teachers.
19.) The lack of respect I receive from
administration, parents and students will

drive me from teaching.
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Table 1 (Continued)
Response Percentages for Survey Statements

Responses

4

Statements

3

2

1

20. ) The non-teaching duties assigned to me

6% 19% 62% 13%

may result in my leaving teaching.

21. ) The general public perceives most classrooms as having adequate instructional
supplies.

32%

6%

2%

22. ) Excessive class sizes may lead me to
choose a different profession.

15% 30% 45%

10%

Note. 4

= strongly

disagree.

agree; 3

= agree;

2

= disagree;

60%

1

= strongly
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Table 2
Response Percentages for Survey Statements by Experience Category
(1 - 5 years)

Responses
Statement

1.

I plan on teaching . • • next five years.

2.

The general public • • • salaries .

3. Most teachers • • • attacked . • •
4. The excessive
• paperwork
5. The perceived lack of respect .
leaving •

6.

The general public • .

non-teaching

7.

A chronic lack • . • supplies.

8.

Many teachers leave •

class sizes.

9. My salary • . • leave the profession.
10. The general public •
attacked • • •
11. Many teachers leave • • • paperwork.

12. The general public •

13.
14.
15.
16.
17.
18.

Many teachers.

respect . • •

• non-teaching duties.

Inadequate supplies • • • leave • • •
The general public • • • class sizes • • •
Most teachers ••

inadequate salaries.

I could not remain.

attacked • • •

The general public.

. paperwork • • •

19. The lack of respect • •
teaching.

20. The non-teaching duties.

21. The general public ••
22. Excessive class sizes • •
prof ession.
Note. 4 = strongly agree; 3
disagree.

drive me from
• leaving
supplies.
different

agree;

2

4

3

2

1

67%
34%
34%
17%

17%
33%
33%
33%

16%
33%
33%
33%

0%

17%
17%
0%
17%
33%
50%
0%
17%
0%
0%
33%
50%
17%
67%

83%
50%
0%
33%
33%
33%
67%
17%
50%
17%
67%
50%
33%
33%

0%
33%
83%
50%
17%
17%
17%
50%
33%
67%
0%
0%
50%
0%

0%
17%
33%

33%
17%
67%

50%
67%
0%

17%

17%

17%

50%

17%

disagree; 1

strongly

0%

0%
17%

0%
0%
17%
0%
17%

0%

16%
16%
17%
16%

0%

0%
0%

0%

0%
0%
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Table 3
Response Percentages for Survey Statements by Experience category

(6 - 10 years)

Responses
Statement

432

1

1.

I plan on teaching • . . next five years.

43%

36%

21%

0%

2.

The general public • • • salaries .

3.
4.
5.

Most teachers . . . attacked . . .

13%
27%

47%
47%

33%
26%

7%
0%

The excessive • . • paperwork .

29%

14%

50%

7%

The perceived lack of respect .
leaving.
•

60%

20%

20%

0%

The general public.

27%

40%

27%

6%

7%

27%

33%

33%

0%

67%

33%

0%

27%

47%

20%

6%

11. Many teachers leave • . • paperwork.

7%
27%

53%
47%

33%
20%

7%
6%

12. The general public . . . respect

33%

47%

13%

7%

13. Many teachers • • . non-teaching duties.

7%

33%

60%

0%

14. Inadequate supplies • • • leave • • .

7%

50%

36%

7%

15. The general public • • • class sizes .

13%

47%

20%

20%

16. Most teachers • • . inadequate salaries.

60%

33%

7%

0%

17. I could not remain.

18. The general public • • • paperwork

33%
20%

33%
80%

27%
0%

7%
0%

19. The lack of respect . .
teaching.

14%

43%

36%

7%

20. The non-teaching duties . . . leaving

13%

27%

60%

0%

21. The general public • . . supplies.

29%

57%

14%

0%

22. Excessive class sizes • . • different
profession.

14%

43%

43%

0%

6.
7.

A chronic lack.

8.

Many teachers leave •

9.

My salary . . • leave the profession.

. non-teaching

. supplies.
class sizes.

10. The general public . . . attacked • • •

Note.

4

= strongly agree;

disagree.

attacked • • •

3

drive me from

agree; 2

disagree; 1

strongly
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Table 4
Response Percentages for Survey Statements by Experience category

(11 - 15 years)

Responses

4

3

2

1

69%
31%
20%
0%

25%
44%
47%
31%

0%
19%
27%
63%

6%

25%
44%
6%
19%
33%
27%
0%
12%
0%
6%
0%
56%
13%
31%

50%
44%
44%

33%
53%
50%
44%
31%
13%
44%
38%
27%
63%

19%
12%
31%
31%
27%
20%
44%
44%
69%
69%
44%
6%
53%
0%

0%
0%
25%

38%
13%
63%

44%
75%
6%

18%
12%

6%

38%

50%

6%

Statement
1.

I plan on teaching •

next five years.

2.

The general public • • • salaries •

3.
4.

Most teachers

• attacked . • •

The excessive •

paperwork •

5.

The perceived lack of respect •
leaving.
•

6.
7.

The general public • • • non-teaching

8.
9.

A chronic lack • • • supplies •
Many teachers leave •

class sizes.

My salary • • • leave the profession.

10. The general public • • • attacked • • •
11. Many teachers leave • • • paperwork.

12.
13.
14.
15.
16.
17.
18.
19.

The general public • • • respect • • •
Many teachers • • • non-teaching duties.
Inadequate supplies • • • leave • • •
The general public • • • class sizes •
Most teachers ••

inadequate salaries.

I could not remain.
The general public

attacked • • •
• paperwork

The lack of respect • • • drive me from
teaching.

20. The non-teaching duties • • • leaving • • •
21. The general public • • • supplies.
22. Excessive class sizes • • • different
profession.
Note. 4 = strongly agree; J
disagree.

agree; 2

disagree; 1

44%

strongly

&Yo

&fa
&fa
&fa
0%

19%
6%
7%
0%
&fa

0%
0%

12%
12%

0%
7%

&fa

&Yo
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Table 5
Response Percentages for Survey Statements by Experience Category
(over 16 years)

Responses
Statement

4

3

2

1

1.

I plan on teaching . • • next five years.

SO%

10%

0%

10%

2.

The general public

40%

30%

20%

10%

3.
4.
5.

Most teachers •

40%

30%

30%

0%

paperwork .

30%

20%

50%

0%

The perceived lack of respect •
leaving.
•

20%

40%

30%

10%

The general public • • . non-teaching

20%

70%

10%

0%

20%

SO%

0%

10%

30%

60%

0%

20%

40%

30%

10%

30%

30%

40%

0%

20%

40%

40%

0%

12. The general public • • • respect

0%

56%

44%

0%

13. Many teachers ••

0%

56%

44%

14. Inadequate supplies • • • leave • • •

0%

30%

60%

0%
10%

15. The general public • • • class sizes •

10%

70%

20%

0%

16. Most teachers • • • inadequate salaries.

60%

40%

0%

0%

17. I could not remain . • • attacked • • •

20%

30%

50%

33%

67%

0%

0%
0%

0%

20%

50%

30%

0%

10%

50%

40%

21. The general public • • • supplies.

40%

60%

0%

0%

22. Excessive class sizes .
profession.

20%

20%

30%

30%

The excessive .

. salaries •
• attacked • • •

6.
7.
S.

A chronic lack • • • supplies •

9.

My salary . • • leave the profession.

Many teachers leave •

10. The general public . •

class sizes.
attacked.

11. Many teachers leave • • • paperwork.
non-teaching duties.

lS. The general public
19. The lack of respect .
teaching.

• paperwork • • •
• drive me from

20. The non-teaching duties • • • leaving

Note. 4

= strongly

disagree.

agree; 3

different

= agree;

2

= disagree;

1

= strongly

0%
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Table 6
Response Percentages for Survey Statements by Perspective

Responses
Perspective

3

2

1

Individual Respondent

9.)

My salary is inadequate and may ultimately lead me to leave the profession.

17.) I could not remain in the teaching

30% 38% 23%

9%

23% 30% 43%

4%

17% 26% 50%

7%

profession if I were physically
attacked in the classroom.

4. )

The excessive 'lOlume of paperwork
required of teachers may ultimately
force me to leave the profession.

19.) The lack of respect I receive from
administration, parents and students
will drive me from teaching.

20.) The non-teaching duties assigned to

7.)

me may result in my leaving teaching.

4% 35% 44% 17%
6% 19% 62% 13%

A chronic lack of adequate instructional supplies would lead me to
leave the teaching profession.

6% 26% 49% 19%

22.) Excessive class sizes may lead me
to choose a different profession.

15% 30% 45% 10%

Most Teachers

16.) Most teachers who leave the profession do so because of inadequate
salaries.

3.)

. 58% 38%

4%

0%

29% 44% 25%

2%

Most teachers would probably leave
the teaching profession if physically
attacked in their classroom.
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Table 6 (Continued)
Response Percentages for Survey Statements by Perspective

Responses
Perspective

4

3

2

1

Most Teachers
11.) Many teachers leave the teaching profession because of excessive paper-

5.)

work.

13% 50%

31%

6%

36%

43%

17%

4%

2%

41%

55%

2%

4%

30%

55%

11%

11%

45%

42%

2%

28%

40%

28%

4%

23%

47%

28%

2%

32%

66%

0%

2%

The perceived lack of respect from
administration, parents and students
is a major cause of most teachers
leaving the profession.

13.) Hany teach ers leave teaching as a
result of being asked to assume
non-teaching duties.
14.) Inadequate supplies for the purpose
of instruction may ultimately lead
most teachers to leave the profession.
8.)

Hany teachers leave the profession due
to excessive class size.

General Public
2.)

The general public perceives the salaries of teachers as adequate.

10.) The general public does not realize
that teachers could by physically
attacked in the classroom.
18.') The general public does not perceive
excessive paperwork as being a problem confronted by teachers.
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Table 6 (Continued)
nesponses Percentages for Survey Statements by Perspective

Responses

4

Perspective

3

2

1

General Public

12.) The general public has little respect
for teachers.

6.) The general public perceives the non-

19% 43% 34%

4%

29% 48% 19%

4%

32% 60%

2%

teaching duties required of teachers
as appropriate.

21. ) The general public perceives most
classrooms as having adequate
instructional supplies.

15. ) The general public does not perceive
excessive class sizes as a problem.

Note. 4

= strongly

disagree.

agree; 3

= agree;

2

6%

11% 54% 25% 10%

= disagree;

1

= strongly

Table

7

Response Percentages for Survey Statements by Possible Cause

Responses
Possible Cause

4

3

2

1

30%

38%

23%

9%

58%

38%

4%

0%

28%

40%

28%

4%

23%

30%

43%

4%

29%

44%

25%

2%

23%

47%

28%

2%

17%

26%

50%

7%

13%

50% 31%

6%

Inadequate Salary

9.)

My salary is inadequate and may ultimately 1 .1 me to leave the profession.

16.) Most teachers who leave the profession do so because of inadequate
salaries.
2.)

The general public perceives the salaries of teachers as adequate.

Physical Attack
17.) I could not remain in the teaching
profession i f I were physically attack-

3.)

ed in the classroom.
Most teachers would probably leave
the teaching profession i f physically attacked in the classroom.

10.) The general public does not realize that teachers could by physically attacked in the classroom.
Excessive Paperwork

4.)

The excessive volume of paperwork
required of teachers may ultimately
force me to leave the profession.

11.) Nany teachers "leave the teaching
profession because of excessive
paperwork.
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Table

7 (Continued)

Response Percentages for Survey Statements by Possible Cause

Responses
Possible Cause

4

3

2

1

0%

2%

Excessive Paperwork

18.) The general public does not perceive
excessive paperwork as being a problem confronted by teachers.

32% 66%

Lack of Respect from Administrators,
Parents, and Students

19.) The lack of respect I receive from
administration, parents and stu-

5.)

dents will drive me from teaching.

4% 35% 44% 17%

The perceived lack of respect from
administration, parents and students
is a major cause of most teachers
leaving the profession.

12.) The general public has little
respect for teachers.

36% 43% 17%

4%

19% 43% 34%

4%

Non-teaching Duties
20.) The non-teaching duties assigned to
me may result in my leaving teaching.

13.) Many teachers leave teaching as a

6% 19% 62% 13%

result of being asked to assume

6.)

non-teaching duties.

2% 41% 55%

2%

29% 48% 19%

4%

The general public perceives the
non-teaching duties required of
teachers as appropriate.
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Table 7 (Continued)
Response Percentages for Survey Statements by Possible Cause

Responses

4

Possible Cause

3

2

1

~

26%

49%

19%

4%

30% 55%

11%

Lack of Adequate Instructional Supplies

7.)

A chronic lack of adequate instructional supplies would lead me to
leave the teaching profession.

14.) Inadequate supplies for the purpose
of instruction may ultimately lead
most teachers to leave the profession.
21.) The general public perceives most
classrooms as having adequate instructional supplies.

32%

60%

6%

2%

15%

30%

45%

10%

11% 45% 42%

2%

Excessive Class Sizes
22.) Excessive class sizes may lead me
to choose a different profession.

8.)

Many teachers leave the profession
due to excessive class sizes.

15.) The general public does not perceive excessive class sizes as a
problem.

Note. 4

= strongly

disagree.

11%

agree; 3

agree; 2

= disagree;

1

54%

25%

strongly

10%
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